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ABSTRACT

The integration of art education and aesthetic education in universities is of great significance. However, there are still
challenges such as the solidification of disciplinary barriers caused by the segmentation of the curriculum system, the limitation
of single teacher capabilities on the implementation of interdisciplinary teaching, and the lack of integration oriented standards
in the separation of evaluation mechanisms. In this regard, universities must construct interdisciplinary curriculum modules to
integrate theory and practice, carry out cross disciplinary composite ability enhancement training for teachers, and establish a
comprehensive evaluation system to connect the process and results. Thus, we can effectively promote the innovative
integration and development of art education and aesthetic education in universities.
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1 Introduction

At a time when the wave of globalization is reshaping the landscape of art education, art education is undergoing a
profound shift from “technology-based” to “whole-person training”.

When digital technology deconstructs the traditional aesthetic paradigm and cross-border thinking reshapes the
standard of artistic value, art education will miss the strategic opportunity to cultivate composite art talents if it still sticks
to the technical inheritance of drawing and coloring, and if the aesthetic education continues to stay in the abstract
interpretation of aesthetic principles.

In reality, the physical separation between oil painting classroom and aesthetics lecture hall reflects the deep-seated
alienation of education: technical training is reduced to mechanical repetition due to the lack of aesthetic discernment,
while the aesthetic theory is separated from the art practice and turned into a castle in the air. This kind of split not only
creates the skill prisoners who are “good at brushwork but poor at creation”, but also forms the cognitive dilemma of
“good at talking about aesthetics but difficult to recognize the true beauty”. The purpose of this paper is to break
through the traditional disciplinary barriers, construct the integration model of “cognitive remodeling, field
reconstruction, and value symbiosis”, and explore the resonance mechanism of skill acquisition and aesthetic perception
in art education. This will provide a new solution to the dichotomous paradox of “having grandiose aims but puny
abilities” or “high standards but poor abilities” in art education.

2 The Significance of the Integration of College Art Education and Aesthetic Education
2.1 Enhancing Students' Aesthetic Literacy and Art Practice Ability

In the context of the transformation of contemporary art education, the in-depth integration of art technique training
and aesthetic perception training presents a unique educational value. Through the integration of systematic technique
training and multi-dimensional aesthetic perception activities, students can not only master the visual decoding ability of
formal language, but also build up a dynamic cognitive system of “perceiving, analyzing and reconstructing” in the cross-
cultural context.

This two-way penetration of the educational path can encourage students to break through the traditional copying
paradigm. For example, in cross-media creations such as color deconstruction and imagery restructuring, students need
to simultaneously mobilize the cognition of aesthetic principles and individual experience memory, and transform
technical practice into aesthetic expression that carries cultural reflection.

It is worth noting that when the sketching knife touches the texture changes of paper and the contingency of ink
blotting, this unrepeatable creative process itself is reshaping the students' aesthetic subjective consciousness,
sublimating their artistic practice from technical reproduction to an aesthetic construction that combines both critical
thinking and creative tension. ™

The final formation of the “mutual feeding of skills” cultivation model not only forges students' ability to analyze
complex visual information dialectically, but also cultivates their deep literacy to promote philosophical thinking and
cultural dialogue through the language of art.
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2.2 Enhancing Students' Awareness of Cultural Inheritance

The in-depth integration of college art education and aesthetic education opens up a multi-dimensional path for the
cultivation of cultural heritage awareness. When students perceive the rhythm of lines by copying Dunhuang grotto
murals and realize the spirit of stone and metal in seal carving practice, this kind of embodied aesthetic training not only
activates the contemporary interpretation space of traditional art symbols, but also encourages the college students to
establish a deep dialogue with Chinese aesthetic genes between ink and brushwork. This educational innovation builds a
two-way empowerment mechanism. On the one hand, teaching practices in the classroom, such as pottery production
and new interpretations of ancient paintings, integrate cultural heritage into the cognitive system of young people in a
perceptible form; on the other hand, social aesthetic activities, such as student curation and public art creation, radiate
the aesthetic energy of the university to the urban community and digital space. This extension from individual
experience to public field not only shapes the cultural self-awareness of the young generation, but also reconstructs the
collective picture of social aesthetic cognition, forming a symbiotic development model of cultural heritage and aesthetic
education innovation.

3 TheIntegration Dilemma of College Art Education and Aesthetic Education
3.1 Curriculum System Division, Leading to the Solidification of Disciplinary Barriers

At present, there is a dilemma of “technique” and “aesthetics” in the field of college art education. The inertia of this
solidified division of disciplines makes the curriculum system present a fragmented structure. Art education courses focus
on modeling techniques, material experiments and other practical training, forming a closed loop of visual expression as
the core of competence; while aesthetic education modules adhere to the principles of aesthetics, art history and other
theoretical explanations, building an independent conceptual cognitive system. Although they belong to the same
category of art education, they have formed a parallel space of “practice workshop” and “thought laboratory” in the
teaching implementation; the technical training is obsessed with visual form carving, while the aesthetic analysis is
confined to the logical deduction of textual concepts. This kind of separation not only causes a break in the chain of
artistic perception, reduces creative practice to a technical performance without humanistic depth, but also degrades
theoretical discernment into an airy pavilion divorced from its figurative carrier. When the oil color of the painting
classroom is difficult to infiltrate the philosophical thinking of the aesthetics classroom, and when the intellectual light of
art history and theory fails to illuminate the exploration path of creative practice, the cognitive gap between disciplines
has evolved into an educational fault line that impedes the leap of thinking.

3.2 Single Faculty Capacity, Restricting the Implementation of Cross-Disciplinary Teaching

Some college teachers are affected by the solidification of disciplinary barriers, and there is a knowledge structure fault
phenomenon. Teachers specializing in art focus on modeling technique training and creative output, lack of systematic
knowledge of philosophical aesthetics, sociology of art and other cross-cutting theoretical systems; aesthetic education
teachers have humanistic discursive qualities, but seldom participate in the practice of art creation. It is difficult to break
through the textual paradigm of the “conceptual interpretation” of the teaching paradigm. This two-way lack of ability
leads to the design of the curriculum easily fall into the mechanical combination of “knowledge platter”, such as in the
typical integration course Comparison of Chinese and Western Fine Arts and other typical courses, the demonstration of
techniques and aesthetic interpretations of modular stacking, failing to form a visual thinking as a link to the interactive
field. @ What is even more noteworthy is that some teachers equate “cross-border” with “interdisciplinary knowledge
superposition”, neglecting the value reconstruction of art itself. This results in students' cognition staying in the surface
layer of technique drilling and theory recitation, unable to form a symbiotic mechanism of aesthetic judgment and artistic
expression. This kind of teaching predicament of “cross-border but not cross-wisdom” actually stems from the teachers'
group's cognitive deviation from the ultimate goal of art education.

3.3 Separation of Evaluation Mechanisms, Leading to the Lack of Integration-Oriented Standards

In the current college education system, the evaluation mechanism of art and aesthetic education presents a “double-
track” operation: the former constructs a rigid scoring system through the completion of works, technical proficiency and
other visual indicators; the latter relies on text analysis, theoretical argumentation and other thinking dimensions to form
a flexible assessment model. This separation of standards makes it difficult to measure the depth of penetration of
aesthetic consciousness into artistic expression in students' creative practice, and it is also impossible to test the
effectiveness of theoretical cognition in activating creative thinking. For example, in the oil painting course, the technique
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score sheet can accurately quantify the brush strokes and texture, but ignores the aesthetic thinking behind the works;
while the aesthetic course paper can analyze the art genres, but it is detached from the specific creative situation. The
fragmentation of the evaluation system directly leads to “signal distortion” in teaching feedback: teachers focus on
correcting the composition of the picture but ignore the construction of thinking; students are divided into two alienated
forms: “craftsmen of technique” and “theoreticians”. The students are divided into “craftsmen of technique” and
“theoreticians”. When artistic expression and aesthetic judgment are dismantled into independent scoring modules, the
symbiotic relationship between them should be gradually disintegrated in teaching practice, which ultimately eliminates
the core value of art education to cultivate a complete aesthetic personality.

4 The Integration Strategy of College Art Education and Aesthetic Education
4.1 Constructing Interdisciplinary Curriculum Modules to Integrate Practice and Theory

Colleges and universities should take “integration of aesthetic practice” as the core goal, break the rigid framework of
traditional courses in which techniques and theories are separated, and build a dynamic interdisciplinary teaching system.
In concrete implementation, colleges and universities can embed aesthetic thinking into the whole process of creation: in
oil painting, sculpture and other practical courses, teachers should add a “visual language decoding” link to guide
students to reflect on the logic of formal beauty from the technical dimensions of brush strokes, texture, or spatial
composition, and critically reconstruct them in relation to the contemporary cultural context; teachers should also
implement the “dual-track creative work” system, such as ‘digital translation of non-heritage skills’ as the theme,
students are required to complete the physical works at the same time, through the philosophical perspective of the
creation of a manifesto, the formation of a symbiotic relationship between artistic expression and aesthetic judgment®.
Colleges and universities also need to break through disciplinary barriers and develop “immersive topics” in conjunction
with sociology, digital media and other specialties. For example, around the “aesthetic intervention in urban public
space”, the organization of students to carry out field research, theoretical seminars and art installation design of multi-
dimensional collision, so that ink rendering, three-dimensional composition and other technical training naturally
integrated into the process of social aesthetics of the discursive process. This cycle of “practice, reflection, and
reconstruction” not only enhances students' aesthetic sensitivity, but also catalyzes a deeper dialogue between art
creation and social values.

4.2 Carrying out Cross-Field Training for Teachers to Strengthen Compound Abilities

Colleges and universities need to build a multi-dimensional cultivation system to promote the transformation of
teachers into “two-dimensional literacy”. Colleges and universities can set up a “dual-tutor collaboration platform” for
art techniques and aesthetic theories to break down disciplinary barriers and realize knowledge resonance. For example,
when analyzing oil painting techniques, teachers can incorporate a phenomenological perspective to build a two-way
teaching logic of “technical performance and aesthetic connotation”. At the same time, relying on international art
residency programs and joint projects in the humanities and social sciences, colleges create a “cross-domain growth
chain”, and systematically cultivate teachers' cultural decoding and cross-border curriculum research and development
capabilities. Thus, they can not only deconstruct the formal language of Dunhuang mural paintings, but also explain the
spiritual genealogy of Confucianism, Buddhism, and Taoism embedded in them. Colleges and universities can establish a
“teaching innovation incubator” mechanism, through quarterly teaching case competitions or fusion course results
exhibition, to promote teachers to refine the “calligraphy line rhythm of yin and yang dialectic” and other transferable
paradigms. In order to strengthen the endogenous momentum, colleges and universities also need to incorporate the
“ink and Zen aesthetics” and other special courses developed by teachers into the title evaluation system, and to take the
results of interdisciplinary teaching innovations as the core indicators of performance evaluation, forming a virtuous cycle
of “practical innovation, academic enhancement, and career development” and “practical innovation and academic
enhancement”. The results of interdisciplinary teaching innovations are used as core indicators for performance
evaluation, forming a virtuous cycle of “practice innovation, academic improvement, and career development”. ¥ This
three-dimensional cultivation mode can eventually forge a composite team of teachers who can not only master the
language of art, but also penetrate the philosophical thinking of the humanities, providing core support for the in-depth
cultivation of aesthetic literacy.

4.3 Establishing a Comprehensive Assessment System to Bridge Process and Outcome

To test the effectiveness of integrated education, it is necessary to bridge the gap between traditional evaluation
dimensions and build a dynamic evaluation framework that runs through the whole cycle of art practice. The assessment
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content should be centered on the three dimensions of “technical expression”, “aesthetic interpretation” and “cultural
care”. Students' creative use of art media should be examined, and the depth of their analysis of the formal language and
cultural context of the works should be measured through the carriers of curatorial proposals and creative journals, etc.
Whether the theme of creation carries a keen sense of social reality and the revitalization of traditional culture should also
be examined. ! On the evaluation path, a “two-track parallel” mechanism can be adopted. Colleges and universities can
track the evolution of thinking trajectory through the process of creative archives, and introduce curators, folk artists and
other diversified subjects to carry out cross-diagnosis, breaking the inherent barriers of institutional evaluation. In
addition, institutions can also design tools such as “dynamic literacy mapping” to transform implicit literacy such as
critical thinking and cultural perception into visual growth paths, so that the assessment can not only capture the results
of the stage, but also reflect the spiral progression of individual aesthetic cognition. This kind of multi-dimensional
linkage evaluation innovation will promote the transformation of technical training and humanistic cultivation from
superficial superimposition to deep interpenetration.

5 Conclusion

The in-depth integration of art education and aesthetic education in colleges and universities marks the paradigm
shift of art education from skill transmission to human education. By deconstructing the cognitive barriers in the
traditional education field, this paper constructs a logical progression of “value anchoring, ecological reconstruction, and
efficacy radiation”: the interdisciplinary curriculum system reshapes the perceptual dimension with a non-linear
knowledge structure; the dual-track teacher training model catalyzes teaching and learning iterations through the theory
of cognitive elasticity; the dynamic evaluation mechanism realizes literacy through contemporary pedagogy; and the
dynamic evaluation mechanism relies on contemporary pedagogy. The dual-track teacher training model catalyzes
teaching iteration through the theory of cognitive elasticity, while the dynamic evaluation mechanism realizes the
visualization and tracking of literacy development based on contemporary pedagogy. This kind of integration practice
not only reconstructs the value coordinate system of art education, sublimates technical acquisition into aesthetic
consciousness, but also builds a two-way channel between individual spiritual awakening and the evolution of social
civilization at the level of cultural genes. Subsequent research should focus on analyzing the generation mechanism of
aesthetic experience under the intervention of intelligent technology, and exploring the construction path of regional
aesthetic education resource symbiosis system in the perspective of educational fairness. So, art education can truly
become a cognitive lens and value engine for cracking the dilemma of modernity.
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